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ARBSTRACT

Sharen D.- Hetzell

& Sacial Skills Program to Reduce aggressive
Behavior in Special Education Students

1996

Dr. Stanley Urban
Learning Disabilities

This study wazs conducted to test the effectivensss of &
sopial skille program to raduce aggrescsive behavior in
spacial aducation students. The need for such intervention
has been establishad, hewever, the empirical evidence to
support educatiecnal programs which promote effective socizl
skills is just begininning Lo energe.

Tnstructlion of social problem solving and rola-piay
activitias ware used in this interventien. LAlternatives
Lo aggression ware caught and roleplayed dailv for =z five

week period. Two special education students from = resource

roowm were the subjects of the study. Pre and post intervention

assessment wasg cﬂndu:ted.by students and teachers.
Time-outs and office referrals Ware also charted,

The results were encouraging with improvemant in the
most severe aggresive behavior. Further long-term ampiriczal

regearch i= warranted.
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Chapter 1

INTRODUCTION

Background

Recently there have been many opinions expressed, as
well as vesearch, on ways to help special education students
improve their academic skills. In factk, most Eeacher
training programs focus on curriculum and methods to improve
reading, math and language skills. However, many specizal
education students are perceived by their peers and teachers
&3 socially unappealing., Some research suggests that
special education students are unappealing not just because
of thelir academic problems but because of thelr own sgcial
interactions (Vaughn, 1985). These difficulties often lead
to negative social behavior and outcomes. 1t is clear “rom
resgarch that socizl difficulties early in life are
predictors of a high rate of juvenile delinguency,
psychiatric hospitalizations, and difficuilties acgquiring and
keeping a2 job later in 1ife (Sabornie and Beard, 1550).

The reason that many special education students

experience difficulty acquiring positive social skills is



not clgar. Bandura {1877) belleve=s that social learning
coours through observing role models and imitating them.
Others theorize that social problems are skill deficits,
lagck of motivaticon or intellectuzl ability to apply
prosorcial behavior {(Gresham, 1984]).

In the past it was assumed that pizacing special
gducation sfudents in the class with studentzs whe possessed
positive social skills would somehow hely the special
education student to imitate these skills., Unfortunately,

for various reasons this does not ziways happen.

Purpose of the Study

The purpgase of this study is to evaluate ths

effectiveness of Skillstreaming in Early Childhood:

Teaching Prosocial Skilis to the Preshool and Kindergarten

Child by McGinnis and Goldstein az & means for reducing
aggrecsive social bebavior for two ztudents =2ligible for

special esducetian.

Dafinition of Terms

According tec Blackbourne (1989) social skills are
"defined a2s those skills that enhance and facilitate =

student's abkility teo interzct successfully with peers and

adults."



Need for the Study

In order for special education studentsz to mora
successiul, instruction of social skills I1s a nacessary part
of the curriculum. 24 variety of instructional materials are
available &p assist the teaching of social skills. Among

them ars: DUSO-Rewised: Developing Understanding of Self

znd Others by Dinkmever and Dinkmeyer, 1982; the ACCEPTS (A

curriculum for Children's Effective Peer and Teacher Skills)

Social 3kills Curriculum by Walker, McConnell, Holmes,

Tedis, Walker, and Golden, 1983; Skillstreaming, and series

of sacial skills programs by McGinnis and Goldstein.
However, there hzs been little research on the effsctiveness
of these programs. This study will implement and evaluats

Skillstreaming in Early Childbood: Teaching Fresocrial

Skills to the Preschool and_Kindergarten Child by Ellan

McGinnis and Arnold F. Goldstein. It is a program which
seeks Lo identify social skill deficits, teach prosocial
skills throuwgh modeling, role plaving. performancae fzedback
znd transfer of training. This program will hopefully
praovide a means of reducing aggressive sccial behavieor in

special education students.



Chapter 2

REVIEW OF THE LITERATURE

Importance of Social Skills

For 2 child's present,. as well as future, social skilis
development is an important part of their success. "The
development of social skills has important implications for
children's academic and vocational success as well as
long-term mental health adjustment." (Pray, et.al., 1992)
Interestingly research suggests that special education
students are not rejected for academic reasons hut hecause
of poocr social interactions. Moreover, teachers, as well as
pears, have negative perceptions of special education
students (Vaughn, 19853). Frank M. Gresham in his article on
"Misguided Mainstreaming: The Case for Social Skills
Training with Handicapped Children® (1982) states that "It
hzs heen shown time and again that handicapped children are
poeorly accepted by their nonhandicapped pears." In addition
poor social skills appear to be a risk facter feor social

pathology including higher incidences of juveniie



delingueney and payvchiatric hespitalizations {Sabornie and

Beard. 1990},

Tn addition, the (J.5%. Department of Education estimates
that between >0 to 80 percent of handicappsed individuals are
ungmployed or underemployed. This is despite the fact that
72 to B3I percent of handicapped individuals are capable of
competitive employment. The Department of Fducation
attributes the lack of appfopriate social skills as the most
freguantly stated cauvege of thiz =svent (U.5.Dept of Ed.,
1987). This s#ems Lo be supported by the fact that job
supervisors rate social competence higher than actual

oeoupational skills (Sabornie and Beard, 199%0).

Griging of Social Skill Deficits

There are many theories on Lthe sourceas of socizal
deficits in special education studente. 2Among them zre:
poer role medesls, lack of motivation, and lack of
intellactual ability.

Bandura (1977) believes that poor social gkills zre =z
rasult of imitating poor rolz models. He thearizas ghat
there are three types of learning by modeling:
ohservational learning, inhibitory or disinhibitory effects,
and behavioral facilitation. Observationa)l learning cccours

#hen 2 child observes and imitates what others Jdo. Far



example, the use of slang expressions which circulate
through schools rapresents this type of social learning.
Tnhibitory or disinhibitory effscts strengthen or waaken a
behavior. Observing poor behavier that is rewarded ar good
kehavior that is punished results in poor behavior.
Finally., behavicral facilitation refers to the pearformance
ol previously learned beghaviors. For exsmple, one studant
succegsfully deals with a prokblem and another classmate
deals with the problem in the same way.-

Howaver, Bandura has admitted that children obscrcve
many models each day and 4o net necessarily engage in the
activities themselves; and therefore further explanations
for poor social skills seem Lo axist. MoGinnis and
Goldstein (1984) in their series of books on teaching social
skitts agree that follewing role models is aniy one means by
which people learn social behavior=. For some 2 ceocond
source of social deficit seems to be the lack of

motivaticn. In Bkillstreaming the Elementary Child they

conclude that many students nead “prompting, coaching,
material reward and espacially such socizl reinforcement as
praise and approval."

Tn addition to poor modals and a lack of motivation a
third source of daficit appears to bae lack of intellectual
abillty, The same reasons that cause a special education
student to have difficulty in acqguiring =scademic skills may
interfere with =ocial learning as well. Sueh factors as arn

inability to attend ko relevant informatiion, lack of

&



conseguential thinking, zn inabkility to take ﬁhe parspective
of another, and fzilure to undarstand and take the role of
the listencr may result in nagative behavior (Vaughn,

1985). Whatever the reason, it seems that special sducaticn

studants are not a2ble to intuitively learn gocial skills.

Naad Tor Instructiaon

Fiven the impeortance of socizl skills in both zcademic
and vocatlonal setbings i+ is crucial that deficits in thege
gkille rereive instruction. In the past it was assumed that
physically placing a special educatlon student in a regular
classroom would increase the acquiszition of appropriate
socigl skills {Cresham, 1982). Thiz scems to he aun
ackpgwladgment aof Bandura's soclal learning theory.
tnfortunately. as stated befgre, modesling alone does not
appear to increase posiitive sccial behaviors. Research
indicates that placing special =ducation situdents in the
resular classrocm often fails because thase studepks lack
the prereguigite social skills for peer acceptancs. Gresham
maintains that social! skills training is opne way to increase
the social acceptance of special education studants by their
nonhandicappad paars (1982). Sabornie and Jeard canclude

that "any teacher seeking to be a comprshensiva change agent

cannol ignocre the seaial sides of excaptionalities." and
that for thosz that need this intervention it sheould be asg

intense as academic remediation (19%0).

=



hmong rescarchers in the area of social skilla there
seems o unanimous agreement thatrthe majority of special
gducaztion studants should recaive spcial skilis
instruction. Eowever, despite the nesd [or such instructicn
it hes been estimated that it is "virtuwually nonexistent in

schools. {Pray, eh.al., 19%2)

Availahle Curriculum

Since most reserchers agree that the majority of
gperial education students have socizl skill deficits and it
is vikal to pregent and future success the next guestion is:.
What curriculum should ba tLaughk?

Carter and Sugai {(1989) suggest that sccilal skills
should be Lzughlb using the same strategies of instruction.,
practice and feedback that are sraesenktly used to teach
academics. They suggest several practical criteriz wien
considering a secial skillas program: {1} training of
students should occur in small groups; {(2) the curriculum
chowleé e able to be individualized: {2) the materials
should be zable bto be used by Lzachars without a great deal
of highiy sperialized training; (4) curricuium should be
cast-effective; {5) the curriculum should have a means of
agsessing stwudent needs and performance; (&) the curriculom
should train for maintenance and generalization znd (7) the
curriculum should ke ficld-tested.

4 through search of svailable curriculums doas not



reveal an ideal cholice for a program that meeis zll proven
instructional and practical guidelines for all age groups.
Teachers must review the curriculums and guidelines to
chooze the one kest suited for their students. There are.
however, several programs whichk do meet many of the criteria

mentioned earlier. They are: (1) Skillstreaming, a series

af books grouped according to age by E. McGinnis and
A.P.Goldstein, copyrights 1980, 1984, 1987, Champaign, IL:

Regearch Pregs. {(2) The Walker Social Ekills Curriculum:

The Accepis Program. by H.M.Walker, B. Todis, D. Holmes and

C. Horton, 1988, Austin, TX PRO-ED. (3) Getting_ Along_with

Others: Teaching Socligl FEffectivenass to Children. by

J.F.Jacksan, D.A. Jackson, and C. Monroe, Champaign,IL:

Ressarch Press. (4) Assertive Behavior: A Program £or

Teaching Social Skills ko Children and Adolescents. by

5.A. Waksman and C.L. Messmer, 1985, Fortland, OR:

Enrichment Press. (5) S5ocial Skills Training Manual:

Assesment, Progrem Design, and Mangement cof Training. by

J.Wilkinsen and 2. Canter, 1982, New York: John Wiliey and

Sons.

Effectiveness of Social Skillgs Instruction

While there is & great deal of deocumentation on the

lack of social skill development and its significance for



spacial education students, there i1s very little research on
the effectiveness of social skills training. Eazch publisher
of social skills curriculums maintain Ehat their program
will enhance acguistion of such skills, however, not all are
field tested.

There a2re no long term studies with large groups of
students. However, there dre numarous short term studies
including one by McIntosh, Vaughn and Zarzageza (1991} who
review 22 studies which reported on the effectz of sogial
gkills training of 572 chlldren. Most of the studies were
on emall groups of children and in no case did the
intervention last longer than 25 weeks, with an average of
10 waeks. They found that there is "a lack of empirical
evidence documenting increases in peer acceptance zs5 result
of social skills intervention." Unfortunately. there are no
long term empirigcal research studies on the effectiveness of

any =zogial skills program.

Conclusiong on the Review of the Literature

A review of the literature on the subject of seocizl
gkills reveals that there are basically three reasons for
social skill deficits. They are: poor role meodels, lack of
motivation and lack of intellectual ability. In addition a
lack of social skills i3 a risk factor for academic and

vocationzsl fallure. Eesearchers sgree thabt social skill

10



inmstructicn is crucial ané should be provided with the same
ievel of intensity as academnic intervention. Researchers
aign agrae that sccial 8kills should be taught using the
came strategies of instruction, practice and feedpack used
to teach academics. Using accepted sducaticnal practice,
reachers should review programs and guidelines to choose the
L yieslum best =Lited for their student's needs.

Howsver, While thers is general agreerment on the
necessicy of social skills instruction there is little
smpirical research to support the gffzctiveness of
intervention. Hopaefully, this paper will help provide some
evidence to support secial skiils instruction for special

education students.

11



Chapter 3

DESIGH OF THE STUDRY

Sukijects of the Study

Two students enrclled in a special education resource
room whose Individualized EBducation Plans (I.E.P.) included
social skillse geoals were chosen for intervention. This was
a convenience grouping to evaluate the effectiveness of a
social skills program for special education students.

Student number one was a second grade female stundent
with a chronological age of 7 years, 8 months. Student
number two was a cecond grade male with a chronological age

of 8 yezrs, 4 months.

Method of Selecting Curriculum

Using the criteria by Carter and Sugai (1989) for
choosing a social skills curriculum several Programs were
reviewed for thelr suitabilitf for use. The critara were:
(1) small growp instructieon, (2Z) individualization, (3} use

without @ great deal of training, (4) cost-effectiveness.

i2



(5) field-tested, (&) ,megans of assessing needs and
performance, and (7) training for maintenance and
generalization.

Skillstreaming in Farly Childhood: Teaching Frasacial

a%ills to the Preschocl and Kindergarten Child by Ellen

MeGinnis and Arneold Goldstein, 1930 was chosen because it
met six of the seven criteria and was suitable for use Wwith

non-readers. Skillstreaming was desigred to ke used with

small groups by teachers who have read the manual. This
curricuium can ke individuzlized by teaching only the
students and sgkills necessay. All matsrials necessary to
implement the program are 2asily assesible in a school
setting for 2 minimal cost. The manunal cost $17.00 with =2
emall cost far photocopying, behavior charts, rewards, and
charts for instruction. The program provides for modeling
and role-playing of different situations. It also
incorporates homewerk to help provide maintenance zand
generalization.

The authors of Skillstrsawing in Eazly Childhood do not

menticn in their matarials any evidence of field testing the
curriculum or the results of implementation. However, given
=he other pcsitive attributes, especially its ease of use

with non-readers, Skillstreaming was chosen.

Procedures

Two swmecial education students whose I.E.P.'s Included

social skills zoals ware chossn for intervention.

13



Three criteripn-refarenced checkliszts were given to assees
the social skill areas most in need of intervenkion. The
first was= a Taacher Cherklist. This eriterion-referenced
checklist was given to the regular education teacher at the
beginning of the baseline perioed. Arfbtar completing the
cherklist the regular education teachers recorded for five
waeks the number of times the subjects were givan a time-out
or refarral Lo the office for aggrassive behavior. behavior.

The sccond was a Parent Checklist. Parent= of both the
cubjects were =ent a checklist to be completed and
returped. Naither of the parents raturned the checklist and
did not come in for scheduled parent-teacher cénferences.

The third was a Child Skill Checklist. This Checklist
was read Lo the subjects individually in four separate
s@asions at the beginning of the baseline perlod. TL was
designed to assess the children's perceptions ol the skills
they believed thay wanted to or needed to learn.

After the checklista were completed and the I.E.P.'E
reviewed a Skills Grouping Chart was used to group the
subjects on the basis of shared skill deficits. Tha charts
were examinad and five shared skill deficiits were chossn for

ingtruction in = five waak paricd.

Treatment

Twa sacond grade special education students in a

rosource room were grouped for social skllls instruction

14



u=ing Skillstrzaming_in Farly Childhood: Teaching Frosocial

Skills ko the Preschool and Kipdergarten Child by Ellen

McGinnig and Arnold Goldstein. This intervention [ollowed =
five week period of racording baselina information on
time-puts and referrals to the counselor for inappropriate
socizl behavior. The ragular sducation teachers completed
criterion-referencad checklists and the Lwo subjects
targeted for intervention completed checklizsks based on
thelir perception of pead or want ko learn a social skill. 2
Ekills Grouping Chart was then complated to identify areas
of shared defiecit. wive goals were chogen for instruction
during a five weel pericd. The goals ali targeted,
Altarnalives to Aggressiop. One goal per week was targeted
for instruction, modeling, rocle-playing. feadback, and
homework.

The instruection took place [or approximately 15 minutes
per day for the five week pariod. On the first day the
skill was introduced. The need fter tha akill was explained
and situaticns where the skill could be used were
identified. Regular education teachers weare made awars of
the goals for the week through notes from tne special
education tegzcher. On the second day the 3kill was nodeled
k¥ the special sducation Leachsar using rele-playing and a
picture chart of the steps. The teacher kook the role of
the mzin acter on this day. ©On the third day, the subjects
took Ehe role of the main zctor in a2 role-playing gituation,

with feedhack from the teacher. On the fourth day

15



rola-playing was completed and homevork was assigned and
compieted with the help of regular education teachers. On
the fifth day students returned homawork and discussed its
value or any problems with the goal for the week.

as suggested by the authors of 5killstreaming =

behavior modificaktion program was implemented to enhance
motivaticn. Each subjsct had 2 chart posted in the
classroom and was given stickers for performing certain
behzviors. For example, students were given a sticker for
coming ko group on time, looking at the teacher guring
instruction, partivcipating in role-playing, and conpleting
and returning homewﬁrk. Five stickere in ona day and the
subjects were given a thair cholee of a candy from the
teacher's treat box. One week of good behavior and they
were alilowed to play a game of their choice l[or the
ramainder of the 30 minute period on the fifth day. O0One
month of stickers and they sarned the chocolate bar of thair
cholca. In addition, postive notes wera sent to the regular
aducation teachars, counselor, principal and parents on 2n
intermittent schedule for good bahavior and participation in
the social skills group.

5t the end of the five weel intervention pariod regular
educaltion teachers were asked to complele another Teacher's
Checklist to compare pre and post intervention behavicr. In
addition regular education tecachers were asked to record for
five weeks aftar intervention the number of time-outs and
referrals to the counselof for inappropriate =ocial

behavior.

1t



Parents were not asked to complete a second Parent's
Skill Checklist since the first one was naot returned,

Children ware again asked to complete a Child's Skill
Checklist to determine if their perceptions of theilr
behavier had changed.

Five weekxs after the social skille instruction pre and
post intervention results were compared to see 1f the gooial
skills instruction decreased aggressive behavior. This was
done by comparing student checklists, teacher c¢hecklists,
and the number of time-outs and referrals to the 6ffice

before and after instruction for each of the students.

17



Chaptar 4

RESULTS

In this study the ecffectivenass of a social akills

program, Slkillstreaming in Early childhoed: Teaching

Prosocial Skills to_the Preschool and Kindergarten Chiltd by

Fllen McGipnis and Arnold Goldstein, was testad. Two
special educatigﬁ studants whose Individualized Educahian
Ftans included social skills were chosen for interventiion.
The interventicn consisted of dally fifteen minute sessions
over a five week periocd. The lessons Largeted "Alpernatives
Lo Aggression'.

Tha differences bektwaen pre and pest intervention as
interpreted by students, teachers, and the number of
time~nuts and office referrals were charted and analyzed,
The resultsz are raported in terms of individual
improvemant. Specific skill differences by indiwvidual are
prasented in tables 1, 2, and 3.

on the tables a score of 1 rewresented a skill the
stpdent naever peffarmed, a score of ? representad a skill
the sStudent somstimes performs, a 3 rapresented a skill the

studenk often performs, a acore of 4 representad a skill the

18



student uzu=lly performs, and a score of 0 represented a

skill the student always performs.

Takhle |

Student Salf-Report

Student 1 2

nre post dif. pre posh dif.
PDealing wl Teasing 1 z +1 1 2 +1
Teeling Mad i1 2 +1 1 1 8
Deciding Tf Fair 2 2 0 3 3 0
Solving A Problem 1 2 +1 1 1 G
Congemuences 1 2 +1 1 Z +1

dif.=diffarasnce
Tablae 2

Teacher Report

Student 1. Z

are post  dif. pre nogk _ dif.
Dealing wl Teasing 2 Z 0 1 1 0
Feeling Mad 2 3 +1 1 2 1
Deciding If Faif 3 2 -1 3 3 0
Solving A Problem 2 2 0 1 1 0
ConseEguences 3 Z -1 1 3 +2

dif.=diffarancea

19



Table 3

Number of Time-0Outs/Referrals

Student 1 2

nre wogh difl. pre post dif.
Time-Quts 2 2 0 3 3 0
Heferrals 2 0 =7 7 3 -4

gif.=difference

Individugl Results

Student number 1 perceived an overall increase in her
a2ibllity to [ind alternaltives Lo aggression.She perceived an
increase in her ability to dezal with teasing, dezl with
feeling mad, sclve problems without agression and to acecspt
Lthne consaguences of aggresassion..  She saw no change ia har
ability to deecide if something is fzir.

Sltudent number 1's8 Leacher reparbed a deaveaase in harv
ability to find alternatives to aggression. Her teacher
repereted no change in her ability te deal with teasing or
solve 2 problem. However she reported an inecrezs=e in her
akility to deal with fee=ling mad without aggression, but a
dacraasa in har ability o dacide if something is failr or to
accept the consaguancas of aggrassion.

Overall student number | experienced a decrease in
aggressive behavior a3 measured by the number of times she

was referred to the office. She did not decrease the numher

29



of time cuts she received for aggressgive behavior but =she
dicd decraease office refarrals frdm 2 in the
pre—-intervention pericd to U in the post-interventicn
period.

Student number 2 perceived an overzll increase in his
ability ko find albkernativas to aggression. He reporied
that he increaszsed his abili:iy to dezl with teasing and to
accept the consequences of his kehavior. However, he
raportad no changa in his akility to deal with feeiing mad,
decide if something is fzir or his zbility to solve a
prohlem without aggression.

Student number 2's teacher roportzd an overall ilncresase
in his &bility to find alternatives to aggressiocn. She
reportad an increase in hig abilibty to deal with faeling mad
and Lo aceepl Lthe conseguesnces of agogression. She reported
no change in hie ability to deal with teasing. decide if
aomebhing is fair or te selve a problem without agoressian.

Cwrerall studenk number 2 experienced an increase in his
2hility to find alternatives to aggression as measured by
the number of times ha was referred &0 the office. HBe want
trom 7 referrals in the pre-interventicon period to 3 1ln the
post-interventicn period. Although he did reduce the number
of office referrals. the number of time-outs in the

classroom remainsed the same.

21



Sunmary of Resulis

Aoeording to the self-reports both students in the
study reported improved skills in selecting alternatives to
aggression. However, according to teacher reports the
rocultes were mixed. The teacher of student numbar 1
reported a decrease in two skill areas, an increase in one
skill area, and no change in two socizl skills. The teacher
cf student number two reported an increase in two socilal
skiills and no change in three areas.

Overzll there was az decreass in the most sevare
aggressive behavior of koth students. While there was no
change in the nupnber of time-outs students received in the
ciassroom for aggressive behavior, there was a dacrease in
the number of times students were sent to the office for

severe aggressive behavior.

22



Chapter 5

DISCUSSION

This study was developed to tast the effecpivaness of a
social skills program for two special education students who
exhibit aggressive behavior. The results indicate thak the
program was partially successful. Bath students improved
their perception of their akility to find aliternatives to
aggressiaon.

Teacher reports were mixed. Student numbalr cone's
teachar reported a decrease in two skill areas,. an increase
in onhe area, and ne change in three skill areas. Student
number two's teacher reported an increase in two skill
Araas and no change in three areas-

Most encouraging was the decrease for both students in
the most severe aggressive behavior as measured by the
number of times they were referred to the office. Students
did not reduce the number of times they received time-out in
the classroom. However the results of this study seem to
indicate that special education students can decrease
aggressive behavior through instruction in a social skills

program.

Fa
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Curriculum Evaluation

Skillstreaming in Early Childhood:_ Teaching Prosocial

Skills to the Praschool and Kindargarten Child by McGinnis

and Coldstein provided a systematic approach to social
gkills training. The curriculum was £asy to use and cost
efTfective. It provided a means for assessing student need
and performance and pravided & way to promote maintenance
and generalization. In addition it was easy to
individualize and use with small groups. Onue students
hecama accustomed to the programs, they enjoyed role-playing
and participating in the program.. The special education

teacher noticed improved student awareness of behavior.

Limitations

Despite the encouraging results it is difficult to draw
brozd conclusions due to the limited sample size, lack of a
control group and length of the study. Further rassarch
should include a larger number of students and a conirol
group. In addition a longer length of intervention would be
helpful in teaching the necessary social skills. Following
the control group and those who received intarvention Ifor a
long period of time would help validate the effectiveness of

socizl skills training.
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Conclusions

the results of this social skills program were
partially successful despite the limitations mentioned
earlier. Rasearch places a high value on social skills as a
predictor of future success and therefore worthy of teaching
to students who lack these skills. ERessarch also supports
intensive remadiation for students in need. For these
reasons further social skills instruction and resaarch in

this area is warranted.
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